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Experience…

• Working as a school psychologist in rural and 
urban schools in the United States 

• Designing school climate and school mental 
health measurement and intervention studies

• Overseeing school climate and mental health-
related technical assistance to schools 
throughout the US 

• Teaching school psychology graduate students 
about prevention science 



Today I’ll Introduce…

Fundamental groundwork for prevention of all types of violence at school

Key approaches to suicide prevention in 
schools 

Mental health bias and stigma reduction approaches 

Crisis intervention approaches

Key approaches to relational bullying 
prevention in schools

Social Emotional Learning

Key approaches to prevention of 
physical violence in schools 

Threat Assessment 

Trauma-informed and restorative approaches 



Disclaimer 

• I will be drawing attention to several evidence-
based violence reduction programs throughout 
the rest of this presentation.  

• The list of programs I’ll be going over with you is 
not exhaustive.  

• Presentation of a program is not necessarily a 
personal endorsement of the program. 

• I have no financial or personal interest in any 
program presented herein.   



What needs 
to happen 
to reduce all 
types of 
aggression 
and violence 
in schools…

• Improving early identification through universal and 
targeted screening for social and emotional wellbeing 

SCREEN 

• Improve multi-source referral systems using 
multidisciplinary teams

• Improve school-based access to licensed and 
credentialed mental health providers 

REFER 

• Develop information sharing agreements across agencies 
to monitor intervention access and effectiveness

MONITOR 



School Mental Health 
Pathways Toolkit

http://tinyurl.com/SMHRPtoolkit

Substance Abuse and Mental Health Services 
Administration. (2015). School Mental Health Referral 
Pathways. Rockville, MD.

http://tinyurl.com/SMHRPtoolkit


SMHRP Toolkit Organization

Chapter 1, Assessing Your Current Referral Management Approach 

• establishing referral management systems

• establishing a problem-solving team

• mapping school- and community-based mental health resources across MTSS 

tiers.

Chapter 2, Building Effective Partnerships

• models for effective collaboration across sectors,

• understanding cross-sector roles for supporting the mental health of youth,

• tracking mental health referrals and monitoring intervention progress across 

youth-serving systems,

• legal considerations for sharing mental health information within and across 

youth-serving systems

• planning for transitions across youth-serving systems.



Chapter 3, School-Based Problem-Solving to Promote the Mental Health of Young 

People

• establishing a problem-solving process,

• applying a problem-solving model to customize mental health interventions for individuals

• monitoring mental health intervention effectiveness for individuals.

Chapter 4, Cultural and Linguistic Considerations

• understanding disparities in mental health services for culturally and linguistically diverse 

students, 

• effective strategies for referring culturally and linguistically diverse students to appropriate 

mental health supports at school and in the community, 

• identifying and supporting culturally and linguistically competent practice among school 

mental health personnel and community partners.



Universal & Targeted 
Screening 





Source: SAMHSA (2015).  School Mental Health Referral Pathways Toolkit. 



Effective 
Referral 
Management 
Systems

Coordinated supports provided through 
multiple partner agencies 

• Law enforcement, county/public mental health, 
private mental health providers 

Cross-agency management of crisis lines, 
tip lines, social media aggregators, and 
web-based monitoring software

• Safe to Tell, Colorado

• OK2SAY, Michigan  

• GoGuardian

• Securely 

• Gaggle



Policy 
Considerations 
for Prevention 
Systems



Information 
Sharing Across 

Agencies: 
Reducing Barriers 

to Support

(855)249-3072
privacyTA@ed.gov
https://studentprivacy.ed.gov

School Resource Officers, School Law Enforcement Units, and	

the Family Educational	 Rights and Privacy Act	 (FERPA) 

About	PTAC 

The U.S. Department of Education established the Privacy Technical Assistance Center (PTAC) as a 

“one-stop” resource for education stakeholders to learn about data privacy, confidentiality, and security 
practices related to student-level longitudinal data systems and other uses of student data. PTAC 

provides timely information and updated guidance through a variety of resources, including training 

materials and opportunities to receive direct assistance with privacy, security, and confidentiality of 
student data systems. More PTAC information is available at https://studentprivacy.ed.gov. PTAC 

welcomes input on this document and suggestions for future technical assistance resources relating to 
student privacy. Comments and suggestions can be sent to PrivacyTA@ed.gov. 

Introduction 

School officials routinely seek to balance the interests of safety and privacy for students. While the 

Family Educational Rights and Privacy Act (FERPA) generally requires written parent or “eligible 
student”1 consent before an educational agency (district) or institution (school) discloses student 

education records and the personally identifiable information (PII) contained therein, FERPA gives 

schools and districts flexibility to disclose PII, under certain limited circumstances, in order to maintain 
school safety. The purpose of this guidance is to address questions about how FERPA applies to schools’ 

and districts’ disclosures of PII from student education records to school security units, outside law 
enforcement entities, School Resource Officers (SROs), and other schools. While the information in this 

guidance is applicable to all educational agencies and institutions that receive funds under any program 

administered by the Secretary of the U.S. Department of Education (Department), the discussion is 
generally focused on health or safety emergencies faced by public elementary and secondary schools. 

Many schools and school districts have their own security units to monitor safety and security in and 

around school campuses. In FERPA, these entities are called “law enforcement units” if certain 
conditions are met. Some schools designate a particular school official or office to be responsible for 

referring potential or alleged violations of law to local law enforcement authorities. Other schools 

contract with off-duty police officers to provide school security, while still others utilize the services of 
an SRO, who serves as an on-site law enforcement officer and liaison with the local police or sheriff’s 

department for reporting offenses and filing charges. Still others utilize a hybrid system combining one 
or more of the preceding methods. 

FERPA affords schools and districts flexibility when responding to circumstances that threaten the health 

or safety of individuals in their school community. Understanding the provisions of FERPA relative to 
such circumstances will empower school officials to act decisively and quickly when challenges arise. The 

following frequently asked questions detail how FERPA may apply in these circumstances. Although this 

guidance is focused on FERPA, there may be other federal and State laws, such as civil rights and privacy 

1 When a student turns eighteen years of age, or enrolls in a postsecondary institution at any age, the student 
becomes an “eligible student” (34 CFR §99.3 “eligible student”) and all rights under FERPA transfer from the 

parent to the student. 34 CFR §99.5(a)(1) 

PTAC-FAQ-11, February 2019 1 



Key approaches to suicide 
prevention in schools 



Using a 
thoughtful 

decision-
making 

process to 
decide on 

programs…

• OJJDP Model Programs Guide: Provides 
descriptions of and rates of evidence for youth 
oriented interventions, many which are relevant 
to the preventions of substance use and abuse 

• IES What Works Clearing House: Over 10,00 
searchable studies from the Institute for 
Education Sciences

• Best Evidence Encyclopedia:  Summaries of 
scientific review and studies from Johns 
Hopkins University



Selecting an intervention 
Evidence-based practice:

• Shown to have positive effect s related to targeted outcomes 

• Causation can be inferred from research design (experimental or quasi-experimental) 

• Multiple studies by independent researchers

• Examined by reputable organization 

Promising Practice 

• Shown to have positive effects related to targeted outcomes

• No causation can be inferred from studies, descriptive or correlational only

• Independence of researchers is uncertain 

Emerging Practice 

• Anecdotal evidence of effectiveness 

• Research not yet conducted (or not yet published) 



Universal 
Suicide 
Prevention: 
Programs to 
Build Adult 
Awareness 
and Support 

YOUTH MENTAL 
HEALTH FIRST AID

APPLIED SUICIDE 
INTERVENTION SKILLS 

TRAINING (ASIST)

QPR: QUESTION, 
PERSUADE, AND REFER 

KOGNITO SAFETALK



Universal 
Suicide 
Prevention: 
Programs to 
Build Peer 
Awareness 
and Support 

NAMI On Campus 

Youth Aware of Mental Health 
(YAM)

Sources of Strength



Suicide Prevention: 
Preventing Suicide:  A Toolkit for High Schools

20

Substance Abuse and Mental Health Services 
Administration. (2012). Preventing suicide: A 
toolkit for high schools. HHS Publication No. 
SMA-12-4669. Rockville, MD: Center for Mental 
Health Services, Author. Retrieved from 
http://store.samhsa.gov/shin/content//SMA12-
4669/SMA12-4669.pdf

file://Users/brock_s/Desktop/Oklahoma/Suicide Prevention/SMA12-4669.pdf
http://store.samhsa.gov/shin/content/SMA12-4669/SMA12-4669.pdf


Suicide 
Prevention 
Policy 
Approaches 



Example: AB 2246, CA

• Mandates that the Governing Board of any LEA that serves pupils in 
grades seven to twelve, inclusive, adopt a policy on pupil suicide 
prevention, intervention, and postvention. The policy shall specifically 
address the needs of high-risk groups, include consideration of 
suicide awareness and prevention training for teachers, and ensure 
that a school employee acts only within the authorization and scope 
of the employee’s credential or license.



Example: SB 331, CA

• This bill would require counties to create and implement, and update as 
necessary, every 3 years, a suicide-prevention strategic plan that places 
particular emphasis on preventing suicide in children who are less than 19 
years of age and includes specified components, including long-
term suicide prevention suicide-prevention goals and the selection or 
development of interventions to be used to prevent suicide. The bill would 
require counties, as part of the planning process to, among other things, 
provide recommendations to individuals and organizations working with 
youth on early intervention, implementation of crisis management 
systems, and addressing suicide risk for vulnerable populations. The bill 
would make these provisions inapplicable to a county that had a suicide-
prevention strategic plan on January 1, 2020, that meets these 
requirements. By creating a new duty for counties, this bill would impose a 
state-mandated local program.



Key approaches to relational 
bullying prevention in schools



Social Emotional 
Learning 



CASEL Core 
Competencies 

www.casel.org



CASEL GUIDES

Access the guides at 
www.casel.org



Programs vary 
along so many 

dimensions…

• Suitability for ages and grade levels 

• Suitability for MTSS Tiers 

• Suitability for use in different academic 
disciplines 

• Emphasis on one or more SEL broad abilities

• Attention to languages other than English 

• Parent training capacity

• Suitability for rural v. urban settings 

• Suitability for particular subgroups of students 



Second Step



Incredible 
Years



Positive 
Action 



Promoting 
Alternative 

Thinking 
Strategies 
(PATHS)



JÓVENES FUERTES

• Source: Castro-Olivo (2016)



Mindfulness-
Based 

Interventions
| Learning to 

Breathe



Bullying 
Prevention: 
Policy 
Considerations



AB 9, CA

• Amends California Education Code Sections 234, 234.1, 234.2, and 234.3 
and adds Section 234.5, effective July 1, 2012: 1. Requires each site to add 
bullying to the existing anti-harassment policy; 2. Requires the Uniform 
Complaint Procedure Process to include complaints of discrimination, 
harassment, intimidation, and bullying based on actual or perceived 
characteristics; 3. Requires school personnel who witness acts of 
discrimination, harassment, intimidation, and bullying to take immediate 
steps to intervene when safe to do so; 4. Places complaints of bullying on a 
timeline regarding the investigation, resolution, and appeal of bullying-
related complaints; 5. Requires the CDE to post and annually update a list 
of statewide resources that support youth (and their families) who have 
been subjected to school-based discrimination, harassment, intimidation, 
and bullying



Key approaches to prevention 
of physical violence in schools 



Trauma Informed 
Practices



Understanding Impacts of Trauma on CNS



Understanding Impacts of Trauma on Social 
and Emotional Presentation



Understanding impacts of trauma on 
behavior 





Trauma-
Informed 
Models in 
Education

1. Massachusetts’ Trauma Sensitive 
Schools

2. Echo Parenting & Education
3. Los Angeles Education Partnership
4. HEARTS Program
5. Heart of Learning & Teaching 

(Washington DPI)
6. CLEAR (Washington State 

University)

Slide Credit: Leora Wolf-Prusan, Center for Applied Research Solutions



School-
Based 

Programs 

Slide Credit: Leora Wolf-Prusan, Center for Applied Research Solutions

Cognitive Behavioral 
Intervention for Trauma In the 
Schools (CBITS)



Examples of 
Effective Cross-
Agency 
Communication for 
Trauma-sensitive 
work

Focusing on 
Children Under 
Stress 

https://www.focusc
alifornia.org/

Handle with Care, 
West Virginia 

http://www.handle
withcarewv.org

https://www.focuscalifornia.org/
http://www.handlewithcarewv.org/handle-with-care.php


Trauma 
Informed Care 
Resources

• The Deepest Well, Nadine Burke Harris 

• The Body Keeps the Score, Bessel van der Kolk
• Ordinary Magic, Anne Masten 

Summer reading:

• hearts.ucsf.edu

• echoparenting.org
• traumasensitiveschools.org

• traumaawareschools.org

• proqol.org

Websites to review:

• Wisconsin Trauma-Sensitive Schools Online 
Professional Development

Examples from states



School-Based 
Threat Assessment



The Virginia Threat Assessment Guidelines 
(Cornell & Sheras, 2006)

• Field testing using rigorous experimental methods 

• Effective in reducing exclusionary discipline practices for the entire school community, and in 
reducing the disproportionate use of exclusionary discipline practices with Black students, 
specifically (Cornell, Sheras, Gregory, & Fan, 2009; Cornell, Allen, & Fan, 2012; for review, see 
Cornell & Lovegrove, 2015) 

• Students in schools using the Virginia model have reported less bullying and teasing in the 
school, a more favorable learning environment, and greater willingness to seek help from 
adults in the school than students in schools using conventional approaches (Cornell, Sheras, 
Gregory, & Fan, 2009).



Threat Reported to Principal

Step 1. Evaluate Threat 
-obtain a specific account of the threat by interviewing the student who made threat, the recipient of the threat, 
and other witnesses 
-write down the exact content of the threat and statements by each party 
-Consider the circumstances in which the threat was made and the student’s intentions

Step 2. Decide whether threat is clearly transient or substantive 
-Consider criteria for transient versus substantive threats. 

-Consider student’s age, credibility, and previous discipline history.

Step 3. Respond to transient threat
Typical responses may include reprimand, parental 
notification, or other disciplinary action.  Student may be 
required to make amends and attend mediation or 
counseling. 

Step 4. Decide whether the substantive threat is 
serious or very serious.
A serious threat might involve a threat to assault someone.  A 
very serious threat involves use of a weapon or is a threat to 
kill, rape, or inflict severe injury.  

Step 6. Conduct safety evaluations.
-Take immediate precautions to protect potential victims, 
including notifying the intended victim and victim’s parents. 
-Consult with law enforcement. 
-Notify student’s parents. 
-Begin a mental health evaluation of the student
-Discipline student as appropriate. 

Step 5. Respond to serious substantive threat.
-Take immediate precautions to protect potential victims, 
including notifying the intended victim and victim’s parents. 
-Notify student’s parents. 
-Consider contacting law enforcement. 
-Refer student for counseling, dispute mediation, or other 
appropriate intervention.
-Discipline student as appropriate to severity and chronicity of 
situation. Step 7. Implement a safety plan

-complete a written plan
-maintain contact with the student 
-revise plan as needed

Threat is 
clearly 

transient.

Threat is 
clearly 

substantive.

Source: Cornell, 2015

Threat is 
serious. Threat is very 

serious.



Threat Assessment Resources by State

State Type of Resource Source Web location
Alabama Crisis planning resource 

with links to additional 
school safety resources 
that include threat 
assessment guidance

Department of Education/Public 
Instruction

http://www.alsde.edu/sec/pss/Pages
/schoolsafety-
all.aspx?navtext=School%20Safety

Alaska Training links, includes 
links to threat 
assessment in schools 
resources 

Department of Military and Veterans 
Affairs

https://www.ready.alaska.gov/Plans/
schools

Arizona School safety resources, 
includes links to several 
threat assessment 
documents 

Department of Education/Public 
Instruction

http://www.azed.gov/prevention-
programs/school-based-threat-
assessment-documents/

Arkansas Nothing specific to 
school-based threat 
assessment

NA NA

California Threat assessment 
documents 

Department of Education/Public 
Instruction

http://www.pent.ca.gov/thr/threat.h
tml

Colorado Essentials of school 
threat assessment 
document

School Safety Center http://cdpsdocs.state.co.us/safescho
ols/CSSRC%20Documents/CSSRC-
Essentials-of-TA.pdf

Connecticut Nothing specific to 
school-based threat 
assessment

NA NA

Source: Woitaszewski, Crepeau-Hobson, Conolly, & Cruz (2018).  Rules, requirements, and resources for school-based threat assessment: A fifty state analysis. Contemporary School Psychology, 22, 122-134.

http://www.alsde.edu/sec/pss/Pages/schoolsafety-all.aspx?navtext=School Safety
https://www.ready.alaska.gov/Plans/schools
http://www.azed.gov/prevention-programs/school-based-threat-assessment-documents/
http://www.pent.ca.gov/thr/threat.html
http://cdpsdocs.state.co.us/safeschools/CSSRC Documents/CSSRC-Essentials-of-TA.pdf


Threat 
Assessment 

Resources

• Virginia Threat Assessment Model

https://curry.virginia.edu/faculty-
research/centers-labs-projects/research-
labs/youth-violence-project/virginia-student-
threat

• Secret Service Threat Assessment Model

https://www.secretservice.gov/protection/ntac/

https://curry.virginia.edu/faculty-research/centers-labs-projects/research-labs/youth-violence-project/virginia-student-threat
https://www.secretservice.gov/protection/ntac/


Restorative Practices 



• Practice increasingly popular 
• Vague standards for training 
• Non-manualized approaches difficult to 

test
• May be contra-indicated for bullying 

experiences  
• Initial evidence for reduction in racial 

disparities in discipline 

Gregory, Clawson, Davis, & Gerewitz, 2014; Song & Swearer (2016)

Restorative Practices 



Comprehensive School 
Crisis Training 



NASP PREPaRE



Connect with 
Me!

Meagan O’Malley, PhD, NCSP

Meagan.omalley@csus.edu

530-574-0860

mailto:Meagan.omalley@csus.edu

